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INTRODUCTION

A great wealth of visual information emanates from all natural events.
Hockings, Paul. Principles of Visual Anthropology

The school was born and developed around the written language, to which it
attributes the greatest value. However, starting from the 1960s it was noticed that
the world was becoming progressively more visual than verbal. Today, the texts in
everyday life are often hybrid objects, where language (both written and spoken)
combines with images, photographs, audiovisuals and, thanks to the
miniaturization of recording devices, give rise to a plethora of multimodal
ensembles (Serafini 2014).

In this context, educational institutions found themselves in need of developing a
theoretical, curricular and pedagogical framework to effectively support "the
curators, producers and designers of tomorrow's information" (Floridi 2014).
Starting from this premise, the educational scenario "How to see the world" was
designed by combining media education tools and practices with video
ethnography and participatory videomaking.

The learning objectives were selected among those belonging to the MIEF -
Media and Intercultural Education Framework (Ranieri & Fabbro, 2019), a
framework developed by the University of Florence. It was conceived as a
theoretical-methodological tool aimed to support teachers in focusing the
learning objectives for media and intercultural education practices, breaking
them down into the three main dimensions of "understanding", "expression" and
"'engagement”.

This learning scenario has an inductive approach and a maieutic ambition.
Individually and in small groups, students are encouraged to plan their own visual
research with the aim of investigating the needs and motivations of human
beings as theorized by A. H. Maslow (Maslow 1943). Through a series of tasks with
an increasing level of complexity, students are invited to develop visual content,
according to a participatory videomaking model. Participatory videomaking and
multiple authorship, through the juxtaposition of slightly different angles of
observation, are therefore adopted as a platform for the representation of a
variety of perspectives on the topic of human needs and identity. At the end of
the activity, a video portrait of a person will be produced by students..

In the learning scenario, several types of work take place in parallel:
e According to visual research methodology, students will develop
observation, data collection and data analysis competences;

FORLILPSI

DIPARTIMENTO DI FORMAZIONE, LINGUE
INTERCULTURA, LETTERATURE E PSICOLOGIA

UNIVERSITA
DEGLI STUDI
FIRENZE

www.icmeproject.eu



e Within a participatory videomaking framework, students will develop
media and visual literacy skills;
e From a social-psychological perspective, students will also reflect on
Maslow's theory of human motivation.
In this context, the interview is explored both as a visual data collection tool and
as a first step in audiovisual and documentary language. Alongside the interview,
thanks to video ethnographic observation methodology, the visually significant
dimensions of the content are explored.
Finally, with particular attention to learning by doing, the scenario involves
assigning students an audiovisual task to carry out independently at home which
will be analyzed during the lesson with the support of the teacher.
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Floridi, L. (2014). The fourth revolution. Oxford, Oxford University Press

Gombrich, E.H. (1961). Art and illusion: a study in the psychology of pictorial
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multiculturale. Teorie, pratiche, strumenti. Pisa, Edizioni ETS.

Serafini, F. (2014) Reading the Visual: An Introduction to Teaching Multimodal
Literacy. New York, Teachers College Press.
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PART | - LEARNING SCENARIO

Identification of the partner

Country

Paolo Dagomari Institute of Higher Education -
Prato - Florence

Status /Institution Italy
Participants Students in the first year of upper secondary school
(age 14)

Comments about
experimentation context

This learning scenario was tested at the Paolo
Dagomari Institute of Higher Education in Prato
(Florence) as part of a course of vocational studies
aimed at training social and healthcare workers.

Conditions for upscale

Logistics

Learning activity in the classroom
e Rows/Columns (Teacher-Centered Instruction)
e Individual, large group, small group
(Learner-Centered instruction)

Activities outside the classroom (homework)

The "homework" is a qualifying part of the scenario,
performed independently by the students at home
and reviewed in class. In carrying out the task,
students are left free to decide as appropriate when
and where to carry it out.

e In the "videoselfie" activity the task is mostly
carried out in students' homes.

e Asregards the "Interview" and "Video portrait"
tasks, it is mostly carried out in the
interviewee's place of residence or work

e Asregards the "Micro-history" assignment
(b-roll), it involves filming an outdoor location
chosen by the student (parks, meeting places,
open countryside, etc.)
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e Advanced knowledge of audiovisual grammar
and practice

Use of video editing programs
Use of smartphone multimedia functions

Teachers’ expertise

Use of Internet browser

Making a short video with a mobile phone
Basic editing knowledge

Students’ prerequisites

For administrative issues

Institutional support e Collecting informed consent for the use of
images

e Collecting informed consent for the use of the
participation in the project
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Learning scenario description

Title

HOW TO SEE THE WORLD

Abstract

This learning scenario accompanies the students in
an action-research and participatory videomaking
project that allows them to address important issues
relating to identity, self-representation, the
representation of others and the investigation and
expression of their own and that of others needs.

The path has an inductive approach and a maieutic
ambition. Students, in small groups of three people,
will be encouraged to plan their own visual research,
within the general framework of a collective research
question of the class group. Through a series of
assignments with increasing levels of complexity,
they will be invited to develop visual content,
according to a participatory videomaking model.
Participatory videomaking and multiple authorship,
through the juxtaposition of slightly different
observation angles, will therefore be a platform for
the representation of a variety of perspectives on the
topic of needs (according to Maslow's classification)
and for investigating the subjectivities of the
participants.

Key concepts

Participatory videomaking

Participatory video making is a method in which
community members are involved in creating their
own videos to communicate their perspectives or
issues. It is a collaborative process that can empower
individuals and promote social change.

Video ethnography

Video ethnography is a qualitative research method
that involves the use of video recordings to study and
document social interactions, cultural practices, and
everyday life within specific communities or groups.
This method combines ethnographic research, which
is the detailed and systematic study of people and
cultures, with video technology to capture, analyze,
and present data in a visual format.
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Talking heads

The '"Talking head" setup in videomaking typically
features a subject from the shoulders up, speaking
directly to the camera, as in the case of a video selfie.
This composition becomes a little less precise when
used for documentaries, where the interview setup is
often preferred. In this setup the speaking subject is
placed on the right or left of the frame as it is
intended to be in dialogue with an (often implied)
interviewer

B-roll

In a video, the main narrative line (in simple
documentaries or videos portrait usually consisting of
an interview) can be enriched to show the audience
the context of the story and related scenes or actions.
These secondary images are often presented without
sound or with musical accompaniment, as the main
movie's audio is expected to continue while the other
images are shown. The various shots presented
without sound are called B-roll.

Video Portrait

The video portrait has its roots in still photography: it
is in fact a snapshot of the identity and history of a
person or place made through moving images. The
use of video portraits in documentaries and
promotional work is a contemporary fad.

A video portrait generally involves a person or group
being filmed looking at the camera for a few seconds
(talking head). Alternatively, it can be performed
using the interview device. It can be filmed in a
studio or neutral environment, or in an environment
that says something about the person themselves,
their personality or their experience.

Needs and motivations

The starting point for the study of the individual is
the consideration of him as a totality of needs. Each
individual is unigue and unrepeatable, however,
needs are common to everyone and make life better
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if they are satisfied.

Maslow's hierarchy of needs, from bottom to top, is as
follows:

1. Physiological needs: These are the basic needs for
human survival, such as food, water, sleep and air.

2. Safety needs: These are needs for safety and
protection, both physical and emotional.

3. Social needs: These are needs for belonging, love
and affection. Humans are social creatures and need
to feel a sense of belonging and acceptance.

4. Esteem needs: these are needs for self-esteem and
respect for others. This includes the need for
recognition and status.

5. Self-Actualization Needs: This is the highest level of
Maslow's hierarchy and refers to the need to realize
one's potential and achieve personal growth.

Participants

Target group

Secondary school students (aged from 14 years
onwards)

Ideal number of students

Up to 30 students

Obiettivi

MIEF Frame 1
Understand & Analyze +
Recognize & Decenter

1.8 Recognising the value of media as cultural
resources of everyday life, providing informal
opportunities to develop out-of-school knowledge
and expertise

MIEF Frame 2

Understand & Analyze +
Dialogue & Engage

2.1 Recognising your (multiple) intentions and being
explicit about them, the audience and the impact,
while being able to explain and justify your
communicative approach

2.4 Mastering the range of resources and tools that
are available to create meaning, across different
media languages, and make your voice heard

2.5 Taking an active role in the media production
process, while developing awareness about the
different roles involved in media production activities
2.6 Avoiding stereotyped representations and
bias when writing/reporting/telling about issues of
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gender, sexual orientation, race, ethnicity, disability or
age

MIEF Frame 3

Create &  Reflect
Recognize & Decenter

+

3.6 Supporting your points of view with evidence and
examples, to persuade others through arguments
rather than deception (especially in online
communities and groups, where a higher level of
anonymity is guaranteed)

MIEF Frame 4

Create &  Reflect
Dialogue & Engage

+

4.2 Promoting dialogue and intercultural exchange
through your media practices in your everyday life

4.3 Advocating intercultural values and social justice
through your own media productions and practices
4.4 Valuing the differences among members of your
multicultural community (e.g., school)

4.6 Developing your social and civic agency through
collaborative and cooperative practices of media
production

Organization

Duration Total hours =18 h
Total duration = 3-4 months
Planning Seven units:

e Three 2-hour units every 15 days
e Four 3-hour units every 15 days

Technical tools

AT SCHOOL
e Interactive whiteboard
e Computer and the internet
e Editing software (e.g. Capcut)
e E-learning platform

AT HOME
e Device for filming, preferably a smartphone

e Editing device  (computer, tablet or
smartphone) and related software.
Content Development
L) | FORLILPSI
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Structure

MODULE | - Basic elements of audiovisual
language
e Unit1- Expressing one's needs through
audiovisual production (video selfie)
e Unit 2 - From self-definition to understanding
the needs of others (interview)
e Unit 3 - Micro-history: representing places of
life (b-roll)

MODULE Il - Planning a participatory research on
needs
e Unit 4 - Investigating needs and planning
research
e Unit5- Designing and consolidating research

MODULE Il - Production, analysis and peer review
of video portraits

e Unit 6 - Video portrait

e Unit 7 - Peer review and debriefing
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MODULE | - Basic elements of audiovisual language

Timing 6 hours in total, 3 lessons of 2 hours every two weeks
The time between lessons must be sufficient to allow the
students to produce the videos assigned as homework.
Description In this first module the students are introduced to the
fundamentals of audiovisual production.
The methodology involves an inductive and flipped classroom
approach, i.e. we try to minimize direct instruction (frontal
lessons) in the classroom.
Instead, students are given detailed instructions for carrying
out the homework.
Through assignment of increasingly complex tasks (video
selfie, interview, micro-history), at the end of the module
students will be able to master complex audiovisual setups
such as video selfie, interview and b-roll (images and music).
From a content point of view, students are challenged to tell
their story through symbolic/metaphorical objects that
describe themselves and their needs in the dimensions of:
e past/history - who | was, childhood memories;
e present/identity - who | am;
e Dbelonging and sociability - which group | feel | belong
to;
e social expectations towards students;
e personal expectations for the future.
Moving on to the interview, students are asked to make the
leap from their own needs to understanding the needs of
other people.
Finally, in the micro-history, students are asked to describe
places and objects of everyday life using only images and
music.
Specific 1. Introduce students to deep observation
objectives 2. Introduce students to audiovisual production

3. Introduce students to reflect on their own identity and
needs

4. Induce students to take an interest in the needs of
others

5. Convey the essential elements of audiovisual language
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Assessment

Formative assessment (e.g. feedback provided during
review of work)

Peer and self-assessment of audiovisual products see 1.4
Self-Assessment checklist. This checklist can be used as
aa assessment tool by the teacher.

Technical
support

Interactive whiteboard with computer

Internet connection

Smartphone or tablet for audiovisual production at
home

Virtual classroom to store teaching materials and
student products
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Unit 1 - Expressing one's needs through audiovisual

production
Time 120 min
Pedagogical e Direct teaching (eg. teacher giving a lecture to
methods introduce key concepts)
e Individual and group work (e.g. students working in
small groups to pursue a common objective)
e Discussion (e.g. students engaged in an open debate
on a certain topic)
Assessement This lesson does not include any form of assessment
Istructions Introduction
The teacher introduces the assignment v. 1.3 Video selfie. The
discussion will be resumed at the end of the lesson.
Individual guided observation activity
The teacher starts an individual activity oriented towards
guided observation - see 1.1 Guided observation activity - Pre
test
Examples - Direct teaching
Finally, through direct teaching, the teacher addresses the
theme of material culture as a vehicle of identity and
storytelling through objects. The teacher concludes the lesson
with an example of a video selfie v. 1.2 Objects to tell a life
story
Conclusion - Assignment of the task
At the end of the lesson, the teacher returns to the task v. 1.3
Video selfie, collecting any questions developed by the
students during the lesson.
He gives students 1.4 Self-Assessment Checklist which can
guide them in self-evaluating the outcome of their
production.
Teaching 1.1 Guided observation activity - Pre test
resources

1.2 Objects to tell a life story

1.3 Video selfie

1.4 Self-Assessment Checklist
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Unit 2 - From self-definition to understanding the needs of

others
Time 120 min
Pedagogical e Direct teaching (e.g. teacher giving a lecture to introduce
methods key concepts)
e Individual work (e.g. students working in small groups to
pursue a common objective)
e Discussion on products
Assessment e Formative assessment (e.g. feedback provided during
review of work)
e Peer and self-assessment of audiovisual products see 1.4
Self-assessment checklist. This checklist can be used as
aa assessment tool by the teacher.
Istructions Introduction
The teacher gives a summary of the previous unit and very
briefly introduces the assignment that the students are asked
to produce for the next lesson (see 2.2 Interview)
Discussion - Guided product review
The teacher starts sharing and reviewing the students'
audiovisual products on the IWB (v. 1.3 Video selfie), involving
the students in the peer review.
Students self-evaluate and provide feedback to peers by
following 1.4 Self-Assessment Checklist
Activity - Metacognition
At the end of the revision work, the teacher invites the students
to reflect on the work done with 2.1 Exercise aimed at
metacognition in which they are asked to share their thoughts
with the class by writing them on post-it notes.
Conclusion - Assignment of the task
The teacher, through a series of selected interview examples,
finally introduces the new task to be carried out for the next
lesson (see 2.2 Interview)
Teaching 2.1 Exercise aimed at metacognition
resources

2.2 Interview
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Unit 3 - Micro-history: representing places of life

Time

120 min

Pedagogical
methods

e Direct teaching (e.g. teacher giving a lecture to introduce
key concepts)
e Discussion on products

Assessment

e Formative assessment (e.g. feedback provided during
review of work)

e Peer and self-assessment of audiovisual products see 1.4
Self-assessment checklist. This checklist can be used as
aa assessment tool by the teacher.

Istructions

Introduction
The teacher begins the lesson with a brief summary of the work
done up to this point
Discussion - Guided product review
The teacher starts sharing and reviewing the students'
audiovisual products (see 2.2 Interview)
3.1 See, think, we, me support them in understanding the
important features of their own and other students' videos.
Activities - Direct teaching
Once the products have been shared and reviewed, the teacher
gives a lesson on elements emerging. It is particularly
important to highlight
e the "Gaze" role within the "Talking heads" shots (looking
into the camera, looking towards the camera) and the
engagement of the spectator.
e The power relations that emerge if the subject of the
shot is filmed from above or below
Conclusion - Assignment of the task
Finally, through appropriate examples, the teacher proceeds by
introducing the task to be carried out for the next meeting (see
3.2 Micro-history)

Teaching
resources

3.1See, think, we, me

3.2 Micro-history
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MODULE Il - Planning a participatory research on needs

Timing

6 hours in total, 2 lessons of 3 hours every two weeks
The time between lessons must be sufficient to allow the
students to produce the videos assigned as homework.

Description

This second module is particularly focused on work on
content and we move from individual work to work in small
groups.
Each group of three people works on the "Needs" (according
to the taxonomy developed by A.H. Maslow) and on the
possible targets (children, adolescents, adults, elderly) of the
video portraits.
The objective of this module is to plan the research work, in
particular regarding

e the development of each group's research question,

e reflection on the visually significant dimensions of the

object of study,
e developing video portrait interview questions.

Specific
objectives

-

Deepen the topic of one's own and others' needs
according to the taxonomy developed by Maslow

Set the class's overarching research question

Set up small group research questions

Develop a work plan for each group

Develop a list of questions for the final paper

Identify the visual dimensions of the object of study
and compose a list of objects and places to film

OURNWN

Assessment

In this phase of planning and consolidation of the research
there is no real evaluation, but rather constant corrective
feedback.

Technical
support

e |nteractive whiteboard with PC

e Internet connection

e Smartphone or tablet for audiovisual production at
home

e Virtual classroom
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Unit 4 - Investigating needs and planning research

Time 180 min
Pedagogical e Direct teaching
methods e Discussion on products
e GCroup work
Assessment e |t is possible for the teacher to evaluate the products
(see 3.2 Micro-history) with the Media Product
Evaluation rubric on page 81
e As regards group work, the 4.4 Relational skills
observation rubric is provided
Istructions Introduction
The teacher introduces the theme of the video portrait
through selected examples (see 4.1 Video portrait examples)
Discussion - Guided product review
The teacher starts sharing and reviewing the students'
audiovisual products (see 3.2 Micro-history)
Group work
He then introduces a work (see 4.2 Definition of the
research questions) aimed at collaboratively producing lists
of questions diversified with respect to the targets
e Children
e Teenagers
e Adults
e Elderly people
It will be possible to use these questions both in interviews
and as research questions
Conclusion - Assignment of the task
At the end of the work, the class is divided into groups of
three people and they are given the final research planning
sheet (see 4.3 Small group work diary)
Teaching 4.1 Examples of video portraits
resources

4.2 Definition of the research questions

4.3Small group work diary
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Unit 5 - Designing and consolidating research

Time 180 min

Pedagogical e Direct teaching

methods e Group work

Assessment e Once filled and delivered, it is possible to evaluate
4.3 Small group work diary

Istructions Introduction

The teacher starts the lesson with a recap of the
fundamental concepts addressed so far regarding how to
tell (videoselfie, interview, b-roll) and introduces the
theme of "Needs" (what to tell)
Activity 1 - Class group
The teacher suggests that the students reflect on their
own needs. He therefore asks the students to answer two
guestions projected on the IWB by writing the answers
on post it notes that they will affix to the IWB (see 5.7
Exercise on needs)
The questions are:

e What is it that makes you you?

e Think about your needs. Could you list a few that

are important?

At the end of each exercise, two students have the task of
collecting and transcribing the post-it notes
Once this first activity has been concluded, the teacher
starts a second part of the lesson in which the individual
needs of the students move on to the study of Maslow's
theory of needs. To this end, students are provided with a
sheet (see 52 Needs - sheet) which is read aloud and a
mapping of the needs that emerged in the previous
exercise onto the categories proposed by Maslow is
carried out.
Activity 2 - Small group
Finally, the teacher divides the class into small groups of
three people who proceed to start planning the final
video portrait. To support the students in their work, each
group is given a form to fill out (see 4.3 Small group work
diary). This form is designed as a "work diary" that can
change over time.
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Starting from the sheet, students work to develop
research questions and a group work plan. By the end of
the lesson, they are asked to produce at least ten
questions for the video portatrit which will be done as
homework.

Conclusion - Assignment of the task

Finally, the teacher introduces the final assignment (see
5.3 Video Portrait)

Teaching
resources

5.1 Exercise on needs

5.2 Needs (sheet)

5.3 Video Portrait
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MODULE Ill - Production, analysis and peer review of video

portraits
Timing 6 hours in total, 2 lessons of 3 hours every two weeks
The time between lessons must be sufficient to allow the
students to produce the videos assigned as homework.
Description In this final module, the work of developing the video portrait is
completed.
The two lessons are focused on the revision and possible
improvements of the video portrait prototypes according to a
design-based approach.
Specific 1. Learn to make video recordings of the most visually
objectives significant dimensions of the object of study with a
plurality of shots
2. Learn to analyze and select significant visual materials
among those collected over time
3. Construct an interpretation of such materials
4. Model a coherent and cohesive "narrative" scenario
(video portrait) that responds to the research question
Assessment e Formative assessment (e.g. feedback provided during
review of work)
e Peer and self-assessment of audiovisual products see 6.7
Checklist for self-assessment of a video portrait. This
checklist can be used as an assessment tool by the
teacher.
Technical e Interactive whiteboard with PC
support e Internet connection
e Smartphone or tablet at home
e Computer with editing software at home
e Virtual classroom
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Unit 6 - Video Portrait

Time 180 min
Pedagogical e Direct teaching
methods e Discussion on products
e GCroup work
Assessment e Formative assessment (e.g. feedback provided during
review of work)
e Peer and self-assessment of audiovisual products see
6.1 Checklist for self-assessment of a video portrait.
This checklist can be used as aa assessment tool by the
teacher.
Istructions Introduction

The teacher introduces the lesson by giving a recap and
reading in class the design sheets of the three groups
developed in the previous lesson (see 4.3 Small group work
diary)
Activity - Guided product review
The teacher starts the review of student products. If not
everyone was able to deliver a finished product, it will be
possible to use the last meeting for this purpose. The teacher
intervenes according to the needs that emerge from the
review of the products:

e Strengthen the search focus and refine the research

guestion;
e Suggests how to focus the visual dimensions of the
object of study;

e GCives tips on how to improve video footage;

e Suggests how to improve the editing
The students are given sheet 31 See, think, we, me which
guides them in reflecting on the content of the videos
portrayed.
Direct instruction
The teacher shows an example of a video portrait within an
editing software to show how the editing is structured and
how the interview, inserts and cover images are combined
Activity - Simulation of the production of a video portrait
The teacher together with students simulates a simplified
filming and editing workshop in class:
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e A student produces some questions and interviews
another student
e A student takes record the interview
e Other students identify significant visual dimensions
and carry out filming
Teacher as a demonstration carries out quick editing of the
materials produced on the IWB
Conclusion
The teacher briefly summarizes the salient points of the
lesson and the recommendations to the groups, inviting
them to improve their work and deliver the final version for
the next lesson.

Teaching 6.1 Checkilist for self-assessment of a video portrait
resources
UNIVERSITA
. . 2 F)ﬁ{ll:gl;j}:l %;’égﬁg%!gé?%%’!i ggggﬁoem
WWW.ICmeprOJeCt.eu M o ‘

24




Unit 7 - Peer review e debriefing

Time

180 min

Pedagogical
methods

e Direct teaching
e Discussion on products
e Individual work

Assessment

e Formative assessment (e.g. feedback provided during
review of work)

e Peer and self-assessment of audiovisual products see
6.1 Checklist for self-assessment of a video portrait.
This checklist can be used as aa assessment tool by the
teacher.

Istructions

Introduction

The teacher provides a recap of the lessons and skills
practiced so far.

Activity - Guided product review

The teacher shares the video portraits produced by the
students onto the IWB. Students are asked to self-assess and
peer-assess (see 6.1 Checklist for self-assessment of a video
portrait) of each product. The teacher proceeds by providing
feedback on each work and possibly indicating useful
materials for any corrective interventions.

Guided observation activity (post-test)

The teacher carries out a final activity to train visual skills (7.7
Guided observation activity - Post test) which can be
compared with the twin activity of lesson 1

(1.1 Guided observation activity - Pre test) for a possible
understanding and reflection on the development of any
visual skKills.

Conclusion - Feedback on the learning path

The teacher proceeds to collect feedback on the path with a
final survey (7.3 Compass points)

Teaching
resources

7.1 Guided observation activity - Post test

7.2 Compass Points
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APPENDIX - Teaching resources

APPENDIX UNIT 1

1.1 Guided observation activity - Pre test

The questions gradually guide students from observation to interpretation and
then expression, from what the image conveys to reasoning and creating deeper
meaning, such as inferring, reasoning, and drawing conclusions.

Thinking Routine “See, Think, Wonder”
Imagine

1.2 Objects to tell a life story

Photographic example: telling a story through objects
Example of video selfie with objects

1.3 Video selfie

Video selfie duration: 2 minutes

We ask you to take a video selfie in which you introduce yourself by showing us
particularly significant objects, which are capable of distilling the essence of ideas
in @ non-verbal way. Please follow the suggested track below

www.icmeproject.eu

What is your name?

How old are you?

Where do you live?

What is an object you could show us as a symbol of your childhood or past?
Why did you choose it? What story does it bring with it?

What is an object that can represent you now? Can you briefly tell us how it
represents who you are now? Why?

Do you feel like you belong to a group? We mean group in a broad sense, it
can be a city, a neighborhood, a team, a musical genre, a group of friends,
etc. Can you show us a symbolic object from this group? Why did you
choose this particular object? Can you tell us how this object represents
your group?

In your opinion, do others have expectations of you? Others can be friends,
parents, society, etc. Do you feel like they are demanding something from
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https://www.youtube.com/shorts/auJfAGBA98Y

you? For example, would they like you to become someone or be a certain
way? Who should you become, what do you feel you should be according
to them? Can you choose a symbolic object that summarizes these
expectations of others towards you? Why exactly this object?

e What is one object you would choose to represent your aspirations for the
future, your desires? Can you briefly tell us how and why this object
concerns your future?

Practical tips for taking a video selfie
Access the settings of your shooting device (smartphone, tablet, camera) and
e Set Mp4 or MOV as the video shooting format,
e Set the resolution to 1920x1080 pixels or in any case to the best quality
expected by your device but not the 4K that is too heavy
e Putyour phone in airplane mode
NB!! When shooting, the phone/tablet must be positioned horizontally
(landascape format).

If you have the option, it's best to have someone else film you while you answer
the questions.

If you are forced to film your interview alone (it is always better to ask for help of
someone who can film you), you will probably use the video selfie technique, i.e.
you will film yourself using the front camera of your smartphone or tablet.

Be careful not to position with the light source behind you, for example with a
lamp, a window or the sun behind you. The light source must always be in front of
you.

Try not to set shots that are too angled from below or above, as much as possible
make sure that the lens is more or less at the level of your eyes.

Adjust the environment behind you so that it is sober: pay attention to
extravagant objects, chaos, excessive colors: they could capture the viewer's
attention and distract from your speech.

Pay attention to the audio, make sure there are no extraneous noises that are too
loud and make sure that the device's microphone is about 1 meter away from you
(neither too close nor too far away), so that the voice is clearly present but it
doesn't go into distortion. The maximum distance must never exceed two meters.

Do some tests before recording and change location if necessary: what our ear
hears and what a microphone records can be very different, especially if the
microphone does not have good quality.

FORLILPSI

DIPARTIMENTO DI FORMAZIONE, LINGUE
INTERCULTURA, LETTERATURE E PSICOLOGIA

UNIVERSITA
DEGLI STUDI
FIRENZE

www.icmeproject.eu

27



Look at the camera while speaking and try not to move too much. Also try not to
unintentionally generate noises that could compromise the quality of the audio
(don't leaf through notes, don't drum your fingers on the desk...).

Before starting, take a test shot so that you don't only discover at the end that you
have unusable shots. Start with a few warm-up questions to familiarize yourself
with the camera and check that everything is optimal.

Start filming a few seconds before answering and continue filming for a few
seconds after the end of the answer, the "head" and "tail" of the shot will simplify
the work during the editing phase.

When you start recording your speech, always remember to communicate in a
simple way, to be very concise and to go directly to the main points of the speech,
avoiding long introductions and digressions. Try to keep your answers very short
and meaningful.

1.4 Self-Assessment checklist

For Talking heads type shots (Presentations, interviews, video selfies)

Panoramic format | Is the format panoramic?

Care of the scene Is the scene well-curated and laid out without confusing
objects, bright colors, chaos and distracting elements?

Narrative Is the background in front of which the subject speaks
coherence of the consistent with what the subject speaks about? Is it
scene neutral? Is it inconsistent? Does it reinforce the message

of the story?

Composition of the | Is the shot well composed? Is it angled too far up or
shot down?

Lighting Is the lighting diffused so that everything is illuminated
correctly, is visible and there are no strong contrasts
between white/black, light/dark and backlight?

Ambient noises Is the chosen place quiet? Are the ambient noises
absent or very low?

Person speaking Can the person speaking be heard well?
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Oral presentation

Is the speech clear and essential?

Technical
Problems

Is the video having technical issues (choppy, shaky,
blurry, crooked, etc.)?

Aesthetic accuracy

Is the video overall beautiful, accurate and is the image
effective in communicating its message?

Accuracy of
content

Does the video address the topic effectively and with
interesting details? Are interesting things being said?

Originality

Does the video reflect a creative effort? Does it have
original features? Is it effective to stimulate the listener's
interest?
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APPENDIX UNIT 2

2.1 Exercise aimed at metacognition

This routine, used at the end of the sharing phase of the video selfies produced by
the students, helps them to reflect on their own thinking and explore how and
why it changed after taking the video selfie. It also helps consolidate new
learning.

e Thinking Routine "l used to think... now | think"

2.2 Interview

Max. duration of the interview 5 minutes

After the video selfie experience, we ask you to move on to the other side and
become interviewers
Experiment by interviewing someone your age: a schoolmate from a different
class than yours, a teammate, your best friend... If there is no one your age with
whom you feel comfortable, try interviewing a parent, an uncle, a grandparent,
any relative...
Start with the list of questions you answered in the video selfie. You may need to
readjust them based on the person you choose to interview: remove something,
add something.
If you prefer, you can choose to explore just one topic with this person and
prepare a list of questions on the topic. For example:
e Yyou can broaden the theme of childhood if you interview an adult or an
elderly person
e you can broaden the theme of who you are now if you interview someone
who does something particular
e You can broaden the theme of belonging if you interview someone who is
part of your team or group
e you can broaden the topic of who you want to become in the future
e You can add a theme that intrigues you
Try to have fun but also be curious and then ask this person something that you
are really interested in finding out.
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Who do you want to interview?

Prepare a list of at least 8 or 10 questions to ask below (take the example from the
one | provided for making the video selfie)
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Practical tips for the interview
When doing an interview it is necessary to take care of 3 main aspects:
e Prepare the set
e Prepare and ask the questions
e Do the shooting
These are three complex things to manage on your own, so get help if you can.

Tips for the person filming the scene

When shooting, the phone/tablet must be positioned horizontally in widescreen
format.

Access the settings of your shooting device (smartphone, tablet, camera) and set
Mp4 or Mov as the video shooting format, set the resolution to 1920x1080 pixels or
in any case to the best quality expected by your device but not to 4K which is too
heavy.

Put your phone in airplane mode.

Choose a very quiet place.

When interviewing someone, place the camera, tablet or smartphone horizontally
on a tripod or hold the device steadily with both hands.

Only the person being interviewed must be present in the frame (the interviewer
must not be seen).

Be careful: the interviewee must not have the light source behind him (e.g. a
window or a lamp behind him).

The light must illuminate the interviewee's face. For this reason the light source
must always be in front of him.

Make sure the lens is more or less at eye level with the person being interviewed.
Try not to set shots that are too angled from below or above. To be more certain
that you are positioned at the same height, sit down and have the person being
interviewed sit in front of you.

Start filming a few seconds before the interviewer asks the question and continue
filming for a few seconds once the answer is finished.

These silences (the "head" and "tail" of the shot) allow editing cuts to be made
without cutting the interviewee's words.

Pay attention to the audio, make sure there are no loud noises. When filming
everyone in the scene should avoid interrupting, speaking loudly, coughing or
making noises - it can be very difficult to eliminate these unwanted noises during
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editing.

While filming, remember to position yourself at a minimum distance of one
meter and a maximum of two meters from the interviewee (neither too close nor
too far), so that the voice is clearly present but not distorted.

Before starting the interview, take some test shots and start with some warm-up
guestions, so as to become familiar with the camera and check that everything is
ok.

Avoid zooming. The more you use the zoom, the less stable your image becomes,
you risk having very shaky or blurry shots.

Rather, get physically closer or further away from the subject you want to shoot,
holding the device firmly with two hands, so as to make the shot as stable as
possible. You have to move very very slowly.

Attention! You need to record 5" before and 5" after the sequence time, in order to
have enough space for the "hooks" during editing.

Tips for the interviewer

Remember!! Only the person being interviewed must be present in the recording.
Prepare at least ten questions on a sheet of paper.

Ask the interviewee to always look flush with the camera lens and not move too
much while recording.

We look for spontaneity: ask the interviewee to speak with absolute tranquility,
without fear.

Ask the interviewee to keep the answers short and meaningful, to communicate
in a simple way, to be very concise and to go directly to the main points of the
speech, avoiding long introductions and digressions.

Try not to inadvertently generate noise: don't leaf through notes, don't drum your
fingers on the desk, don't move: the same goes for both the interviewee and
everyone present at the interview.

Ask the interviewee to respond by repeating the question you asked.
Examples:
Q. “What's your name?”
e ‘“Isabella” Wrong
e “Myname is Isabella” Right
Q. “What is an object that represents your childhood?”
e Pokemon Wrong
e An object that represents my childhood is this Pokemon because... Right
e To represent my childhood | chose this Pokemon because... Right

The interviewer's questions will be cut in the final editing, so they must be
inserted into the answer in such a way that it is understandable and
self-consistent
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Tips for the person in charge of preparing the scene

Take care of the environment behind the interviewee so that it is sober: pay
attention to extravagant objects, chaos, excessive colors. They could capture the
viewer's attention and distract from the speech.

Take care of the environment behind the interviewee so that it is pleasant: move
or add things if necessary, eliminate abandoned objects, wires, various waste and

build a "set" as beautiful as possible (move a plant, fill an empty space, place a
cute ornament, etc.)
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APPENDIX UNIT 3

3.1 See, think, we, me

For each of the videos please try to answer the questions:

e Choose a phrase or a significant word from the video

e How does it connect with you and your experiences?

e How is it connected to events, stories, facts that happen in the world?
Which theme or aspect or topic has a general value for everyone?

e Isthere anything that surprised you, created interest or emotion?

e What are some ideas from the video that you think would be interesting to
explore in the future?

3.2 Micro-history

A human being and the world around him

Duration: max 1 minute

The famous American director Martin Scorsese talks about history or
micro-history even when he simply talks about how the water runs down the
glass, or how the wind moves the leaves. Very small things.

Here I'll explain how to make a micro-history.

Example
@ How to get creative B Roll at ANY Location with iPhone (EASY Tips)
e Watch the video from the beginning to minute 1.
e You will have to do something similar
e If you're interested, you can also watch the rest of the video which explains
how he did the filming.
How is this 1 minute video structured?
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Participation through Media Literacy

ESTABLISHING SHOT

SR, | UNIVERSITA
% | DEGLISTUDI

5 FORLILPSI
= | FIRENZE

DIPARTIMENTO DI FORMAZIONE, LINGUE
INTERCULTURA, LETTERATURE E PSICOLOGIA

www.icmeproject.eu

36



Participation through Media Literacy

CLOSE UP - EXTREME CLOSE UP

THE PLACE WHERE WE ARE MADE?

This is called the THREE SHOT RULE
WIDE SHOT > MEDIUM SHOT > CLOSE UP OR EXTREME CLOSE UP

. MEDIUM SHOT - MEDIUM CLOSE UP ﬁ
o '.-‘.“t ’ "7 - W A IR

WHO IS IN THE PLACE* |
WHERE WE ARE?

rEfsry,

& | FIRENZE

UNIVERSITA

mosin | FORLILPSI
DIPARTIMENTO DI FORMAZIONE, LINGUE
INTERCULTURA, LETTERATURE E PSICOLOGIA

www.icmeproject.eu

37



Participation through Media Literacy

CLOSE UP FROM BOTTOM

—

HOW WAS THIS PERSON?

-
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Participation through Media Literacy

AFTER THE JOURNEY TO SEE THE INDIVIDUAL BLADES
OF GRASS WE RETURN TO THE OVERALL VIEW OF THE
FIELD AND THE LANDSCAPE

MEDIUM CLOSE UP FROM BOTTOM
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Participation through Media Literacy

Summary:

Wide shot - Establishing shot: where are we?

Medium Shot - What is there? Trees

Close up or extreme close up - How are these trees made? Show details
Medium Shot / Medium close up - Who else is in this place? A man
Medium close up from bottom - Detail of the man (feet)

Medium close up from bottom - Detail of the grass

Wide shot - Grass field

Medium close up from bottom - Portrait of the man

NG NN

WIDE nature

MEDIUM nature

CLOSE UP nature

MEDIUM CLOSE UP man

CLOSE UP FROM BOTTOM man

SAE
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CLOSE UP FROM BOTTOM nature
WIDE nature

MEDIUM CLOSE UP man

Beginning and end have the most powerful images

Try doing something similar, alternating human beings and nature according to
large, medium and detailed plans, with a beginning and an ending for which you
reserve the best images.
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APPENDIX UNIT 4

4.1 Examples of video portraits

- Interview with an elderly woman

- Interview where objects are shown

- Interview where photographs are shown

- Interview with live action inserts (see flamenco)
- Disabili

4.2 Definition of the research questions

In this exercise we start thinking about possible interview ideas. We will also
generate questions that students can draw on in future work.
Four posters are placed in the classroom. Each poster features one of the
following groups of people:

e CHILDREN

e TEENAGERS

e ADULTS

e ELDERLY PEOPLE
Post-it notes are given to students.

Step 1. Personal reflection (20 minutes)
Each student, individually, will try to identify thoughts/ideas and formulate
possible questions to interview the target group shown on the poster.

For each target group, student writes 2 ideas for interview or video portrait on a
post-it; 3 questions on another a post-it. Then he places them in the appropriate

spaces on the poster.
Total = 8 post-it notes for each student.
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Participation through Media Literacy

Example relating to the Teenagers target

Step 2. Work in small groups (30 minutes)

Participants are divided (randomly) into 4 groups (one for each poster).

The groups have the task of sorting the post-it notes into categories and
communicating the result of the categorization to the class. They also collect and
comment on the questions and ideas suggested by students, highlighting the
most interesting ones.

e Group CHILDREN - This group, starting from the post-it notes of their
classmates, will try to identify possible questions and ideas of interest for
possible interviews and portraits of children;

e Croup TEENAGERS - This group, starting from the post-it notes of their
classmates, will try to identify possible questions and ideas of interest for
possible interviews and portraits of peers (teenagers, school students);

e Group ADULTS - This group, starting from the post-it notes of their
classmates, will try to identify possible questions and ideas of interest for
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Participation through Media Literacy

possible interviews and portraits of adults;
e Group ELDERLY PEOPLE - This group, starting from the post-it notes of
their classmates, will try to identify possible questions and ideas of interest

for possible interviews and portraits of elderly people.

Example of a conceptual map relating to the elderly target

Step 3. Presentation to the class (40 minutes - 5/10 minutes for each group)
The speakers present the work of their group to the class.
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4.3 Small group work diary

Title of the group project

Who do you plan to interview?

[J child(ren).
O Peer(s).
J Adult(s).

(J Elderly(s).

Research question
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Given a choice, what do you prefer to research?

(J Ordinary life situation - Do you want to show an ordinary, routine situation,
something that normally happens every day?

[J Crucial issue - Do you want to address a crucial issue/topic, something
that you feel is very important?

[J Provocation - Do you want to propose a provocation, collect testimonies
on a particularly contradictory or controversial story or event?

[J Extraordinary situation - Do you want to talk about an extraordinary
situation, a special event, something that is extraordinarily important?

What story/video portrait do you plan to propose?
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Person(s)

Why?
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When will you collect the images?
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APPENDIX UNIT 5

5.1 Exercise on needs

The starting point for the study of the individual is to consider him as a set of
needs. Recognizing an individual's needs promotes person-centered care. Each
individual is unique and unrepeatable, however, needs are common to everyone.
To understand the needs of others it is important to know and analyze your own.

First Question (10 min.)

Provide students with post-it notes

On the IWB ask the question: What makes you truly yourself?

Give students 5 minutes to answer the question, write the answer on the post-it
note and post it on the board.

When everyone has posted their post-it, the answers are commented and finally
transcribed.

Second Question (10 min.)

Provide students with post-it notes

On the IWB ask the question: Think about your needs. Could you list a few that
are important to you?

Give students 5 minutes to answer the question, write the answer on the post-it
note and post it on the board.

When everyone has posted their post-it, the answers are commented and finally
transcribed.

Finally, it is possible to proceed by mapping the needs that emerged from the
students on Maslow's classification (see 5.2 The needs - sheet)

5.2 Needs (sheet)

Needs according to A. H. Maslow's “Theory of human motivation” (1943):

e PHYSIOLOGICAL needs: hunger, thirst, rest, shelter, etc. These are the
needs connected to human survival.

e SAFETY needs: these are needs linked to the desire for protection and
tranquility. These include the sense of physical security, the need for job
stability, the need for assistance in the face of illness, accidents and
problems associated with old age.

e SOCIAL AND BELONGING needs: to be loved and to love, to be part of a
group, to cooperate, to participate, the need to be accepted, to receive
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friendship and affection.; represents the aspiration of each of us to be an
element of the community.

e Esteem needs: to be respected, approved, recognized, etc. The individual
wants to feel competent and productive.

e SELF-REALIZATION needs: realizing one's identity based on expectations
and potential, occupying a social role, etc. It is the individual aspiration to
be what one wants to be by exploiting one's mental and physical faculties.

5.3 Video Portraits

Video Portrait duration: max. 7-8 minutes.

Prepare a list of questions, starting with general questions and gradually moving
towards more in-depth questions; be very kind. Be prepared to adapt the
guestion depending on how the person answers. Be empathetic. Start from your
needs to understand those of others.

The framing of the interview is that of the following images: telephone at
speaker's eye level, still, horizontal - the person to the right or left of the frame.

a livello fotc
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Participation through Media Literacy

To do the interview use the instructions from 2.3 Interview
If you need examples on how to shoot objects, places or how to show
photographs, study the examples here https://videoritratto.mystrikingly.com/

Editing the Video Portrait
Work on one interview at a time.
First, lay out the interview from start to finish on the editing timeline, eliminating
interviewee questions, mistakes, and downtime.
Then you “cover” the speaking face (leaving the audio to continue) with images
from which you eliminate the audio. The images must be congruent with what
the interviewee says. For example:
e if he talks about a certain prize, show the prize
e if he talks about a certain place, show the place
e if he talks about a young person, show the photo of the young person
e If he talks about a certain design or instrument or dress, etc. show the
instrument, the drawing or the dress
e if he talks about himself as a young man, show a photo of him as a young
man

At the beginning: provide a wide shot so we can understand where we are
(context)

At the end: try to close with something nice, a joke: have the interviewee say
something suitable to close the interview, or a nice image to close, etc.

If necessary, search online for a video tutorial on how to edit starting from the
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software you want to use (Capcut, Da Vinci, Final Cut, etc.).

Look in particular at the chapter on using the timeline: editing software all works
with the same principles — Choose a simple and essential one because our work
requires only the basic functions.

To do this editing it is necessary to choose software that allows you to overlap
different timelines; software like IMOVIE allows you to use only one timeline and it
is not enough.
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APPENDIX UNIT 6

6.1 Checklist for self-assessment of a video portrait

Title

Is the title short, concise, even banal but clear? Is the effort
of understanding for the viewer reduced to a minimum?

Theme and focus
of the research

Define the topic and research question well
Does the focus of the research emerge clearly? Is it original
and interesting?

Visually
significant
dimensions of the
object of study

Define the visually significant dimensions of the object of
study: what are the most significant visual dimensions of
my research? Are they valued and shown with clarity,
richness, effectiveness, accuracy?

Live footage of
the environment,

Over time, hypothesize, identify and record the most
visually significant dimensions of the object of study with a

places and plurality of shots and points of view. Did you work with wide

significant shots, medium shots and details? Are the live shots of

objects places and objects rich and orchestrated with a plurality of
shots and points of view?

Editing and Editing is a research process. It implies a

orchestration e analysis and selection among the visual materials

collected over time
e construction of an interpretation of such materials
e modeling in a coherent and cohesive “narrative”
scenario

The resources that go into editing:

Filming of the environment and places
Interview(s).

Musical commentary

Images and/or photos

Titles

Are they orchestrated effectively? Is the editing rich and
complex? Do the resources compose a cohesive “narrative’
scenario, oriented towards providing a coherent
interpretation?

1
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Contextualization
in space and time

Is the experience effectively contextualized by providing the
viewer with the elements to frame it in space and time?

Appropriateness | \What commmunity does the audience belong to?

to the target Does the video communicate in a meaningful way to its
audience intended audience?

Aesthetic Is the video overall beautiful, accurate and is the image
accuracy effective in communicating its message?

Accuracy of
content

Does the video address the topic effectively and with
interesting details? Are interesting things being said?

Originality

Does the video reflect a creative effort? Does it have original
features that stimulate the listener's interest?

Technical issues

Is the video having technical issues (choppy, shaky, blurry,
crooked, etc.)?

Care of the scene

Is the scene well-curated and laid out without confusing
objects, bright colors, chaos and distracting elements?

Narrative
coherence of the
scene

Is the background in front of which the subject speaks
consistent with what the subject speaks about? Is it
neutral? Is it inconsistent? Does it reinforce the message of
the story?

Composition of
the shot

Is the shot well composed? Is it angled too far up or down?

Lighting

Is the lighting diffused so that everything is illuminated
correctly, is visible and there are no strong contrasts
between white/black, light/dark and backlight?

Ambient noises

Is the chosen place quiet? Are the ambient noises absent or
very low?

Person speaking

Can the person speaking be heard well?

Care of the scene

Is the scene well-curated and laid out without confusing
objects, bright colors, chaos and distracting elements?

www.icmeproject.eu
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Participation through Media Literacy

APPENDIX UNIT 7

7.1 Guided observation activity - Post test

The questions gradually guide students from observation to interpretation and
then expression, from what the image conveys to reasoning and creating deeper
meaning, such as inferring, reasoning, and drawing conclusions.

e Thinking Routine “See, Think, Wonder”

Imagine by Gabriele Galimberti https:/Mwww.gabrielegalimberti.com/the-heavens/
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7.2 Compass Points

1.  What excited you about this proposal? What was the upside?

2. What didn't you like or didn't work about this proposal? How can it be
improved?

3. What else do you need to know or find out? Are there any questions you
would still like answered? Which?

4. What is your current opinion on this proposal? How could we move
forward?

Adaptation of Thinking Routine COMPASS POINTS
https://oz.harvard.edu/thinking-routines
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PART Il - EVALUATING LEARNING SCENARIO
EFFECTIVENESS
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Overview of the research strategy

IMPACT ON LEARNERS

IMPACT ON EDUCATORS

EX ANTE Learners pre-survey Educators pre-survey
INITINERE | Researchers logbook
Educators post-survey
EX POST —

Learners post-survey

Media product
evaluation rubric
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Ex ante data collection tools

Learners pre-survey

Section | - General information

1. In which country do you live?

4. Are you female or male?

o Female

o Male

o Other

o Do not want to tell
www.icmeproject.eu
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5. What is your highest educational qualification?

Primary

Secondary

High School

Bachelor or equivalent
Master or equivalent

Doctoral degree or equivalent

O O O O O O

Section Il - Media literacy skills and relationship
6. In relation to the media listed below, please describe your role in terms of

e passive use (e.g. | watch television)

e active use (e.g.l share and comment on content in social media; |
participate in live radio; | rate a movie on Netflix)

e production (e.g. | make a video on TikTok)

Television

Passive use
Active use
Production

| do not use it

O O O ©o

Television on demand (e.g. Netflix, Amazon prime video, ecc.)

Passive use
Active use
Production

| do not use it

O O o ©o

Radio

o Passive use
o Active use
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(o]
(o]
Youtube
o
o
o
O
Tik Tok
o
o
o
O
Instagram
(o]
(o]
(o]
O
Facebook
(o]
(o]
(o]
O
Twitter

Production
| do not use it

Passive use
Active use
Production

| do not use it

Passive use
Active use
Production

| do not use it

Passive use
Active use
Production

| do not use it

Passive use
Active use
Production

| do not use it
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Passive use
Active use
Production

| do not use it

O O O o

Twitch

Passive use
Active use
Production

| do not use it

O O O o

Spotify

Passive use
Active use
Production

| do not use it

O 0 oo

Could you provide an example of your interaction with the media that you find
particularly significant?

7. How do you rate your ability to critically understand the media?

o Verylow

o Low
Lt | FORLILPSE
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o Medium
o High
o Very high

Could you provide an example?

8. How do you rate your ability to express yourself creatively with the media?

o Verylow
o Low
o Medium
o High
o Very high

Could you provide an example?

9. How do you rate your ability to actively participate in the public discourse
through the media?

o Verylow
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Low
Medium
High
Very high

o
o
o
O

Could you provide an example?
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Educators pre-survey

Section | - General information

1. In which country do you live?

4. Are you female or male?

o Female
o Male
o Other
o Do notwantto tell
RS
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5. What is your highest educational qualification?

High School

O O O ©o

Bachelor or equivalent
Master or equivalent
Doctoral degree or equivalent

6. How long have you been working in the field of education?

Less than 6 months
6-12 months

1-3 years

3-5years

5-10 years

more than 10 years

O 0O O0OO0OO0O0

7. Are you interested in Media Education?

Not at all

Alittle

Quite interested
Very interested

O O OO

8. Have you had previous experience or training in Media Education?

o Yes
o No

If yes, please describe

www.icmeproject.eu

FORLILPSI

DIPARTIMENTO DI FORMAZIONE, LINGUE
INTERCULTURA, LETTERATURE E PSICOLOGIA

UNIVERSITA
DEGLI STUDI

FIRENZE

66



Section Il - Perception and expectations

9. How would you self-evaluate your level of media literacy?

@)
©)
@)
o

Very low
Low
Medium
High

10. How would you self-evaluate your capability to teach media literacy?

O 00O

Very low
Low
Medium
High

1. What are the main expectations from your involvement in the ICME project?
Please, indicate from 1to 3 answers

O O 0O o O oo

o]

To improve my capacity to design media education scenarios

To improve my teaching in the field of media education

To improve my media literacy and competences

To improve learners’ media literacy and competences

To promote media education in my school/institution

To get in touch with other educators interested in media education

To get in touch with organisations advocating media education at different
levels (local, national and European)

| don't have specific expectations

Other

If other, please specify
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12. What type of competences do you expect to develop through ICME action
research in your class/group? Please, indicate from 1to 3 answers

Technical competences

Media production competences

Critical media analysis competences

Creative media expression competences

Competences to actively and creatively engage in the public discourse
through the use of the media

Citizenship competences

Other.

O OO O0OOo

(OlNe]

If other, please specify

ATTENTION! Data must be collected anonymously. However, each survey should
be numbered in order to ensure the matching and allow to compare the results.
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In itinere data collection tools

Logbook

This tool is intended to support researchers to document learners’ and educators’
participation in the learning process, as well as to identify possible obstacles
preventing understanding, expression and engagement throughout the learning

activities. Furthermore, this tool aims at collecting suggestions to improve the
educational experience (e.g. alternative media contents or pedagogical methods)

Section | - General information

1. Title of the Learning Scenario

3. Country
JUE) | FORLILPSI
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4. Date, time and location
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Section Il - Setting

9. Layout of the setting - Please, provide photos if it's possible

1. Equipment, tools and technologies - Please, provide photos if it's possible
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Section Ill - Learning situations

12. Learners’ understanding - Can you identify and describe one or more
situations in which learners demonstrated an understanding of media
and/or of some specific issue (or topic) addressed in this unit? If yes, please,
explain:

e what learners understood
e what favoured the process of understanding
e to what extent the learning situation was inclusive

13. Learners’ expression - Can you identify and describe one or more learning
situations in which you learners’ expressed themselves with or without media? If

yes, please, explain:

e what learners expressed
e what favoured the learners’ expression
e to what extent the learning situation was inclusive
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14. Learners’ engagement - Can you identify and describe one or more learning
situations in which learners engaged in a process of community building? If yes,
please, explain:

e the specific engagement observed
e what favored learners/learners engagement
e to what extent the learning situation was inclusive

Section IV - Obstacles and possible improvements

15. Obstacles to learners’ understanding - Did you encounter any particular
barrier preventing learners’ understanding, expression and/or engagement?

If not, go to the next line.

If yes, explain it in about 50 words.

ATTENTION: report possible episodes of learners’ drop-out during classroom
activity
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16. Educator’s suggestions to improve the learning scenario - How would you
change the contents and/or the pedagogical methods of this unit in order to

overcome (or mitigate) the obstacles to learners’ understanding, expression
and/or engagement?
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Ex post data collection tools

Media product evaluation rubric

This rubric aims at evaluating media products.

issue

issue

Categories (o) 1 2 3

Content accuracy |[The media|The media | The media [ The media
product is | product is | product is | product is
not accurate |accurate but|accurate and |very accurate
and does not [does not | adequately and
adequately [adequately addresses the | effectively
address the|address the]|issue addresses the

issue

Originality

The learners
assembled
the materials
without a
creative
effort in
tailoring the
message for
the audience

Only one or
two features

of the media
product
reflect
learner(s)
creativity in
tailoring the

message for
the audience

Several

features of
the media
product

reflect a good
degree of
learner(s)

Creativity in
tailoring the
message for

the audience

All the
features of
the media
product
reflect an
exceptional
degree of
learner(s)
creativity in
tailoring the
message for

the audience

Aesthetic
attractiveness

The learners
used media
languages

that often
distract from

The learners
made good
use of media
languages
but
sometimes

The learners
made good
use of media
languages to
communicate

The

made
excellent use
of media
languages to

learners
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resources of
the text in a
way that is

resources of
the text in a
way that s

resources of
the text in a
way that s

Categories 0 1 2 3
the media |the media | their communicate
content form distracts | message their message
from the
media
content
Appropriateness The learners The learners The learners The learners
to ] the target do not demonstrate demonstrate demonstrate
audience demonstrate |2 poor | 4 partial an i
an understandin understandin understandin
understandi |9 of  the g of the|9 of  the
ng of the targ'et , target targ.et ,
target audlence's' audience’s audlence_s‘
audience's commum'ugs communities commumt@s
communities O,f practlc.e of practice of practlcg
of practice sihce their since their [S'NC€ their
since their media media media
media product ) product is not product _
product does commum;ate fully communicate
not S,to, themina meaningful S .
communicat limited way for the meaningfully
e audience to . the
meaningfully audience
to the
audience
Multimoda}I The  media The media | The media The media
orchestration product dges oroduct oroduct produ‘ct
not combine combines combines comblnes' qll
any. of the only some of| most of the the semiotic
semiotic the semiotic|semiotic resources  of

the text in a
way that is
appropriate

appropriate 1,50 ropriate | appropriate for Its
for its
brotsun | FORLILPSI
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Categories

o

3

communicati
on function.

for its
communicati
on function.

for its
communicati
on function.

communicati
on function.

www.icmeproject.eu

Advocacy for civic [The  media|The media [ The media [ The media
awareness product does [ product product product
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represent a |facilitates facilitates dialogue, civic
means to |dialogue, civic | dialogue, civic [awareness
advocate awareness awareness and
civic and and engagement
awareness engagement [engagement
related
issues
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Learners post-survey

1. In your opinion, have the activities we carried out improved your ability to
critically understand the media?

o Very little

o Little

o Medium

o Much

o Very much

Could you comment on what you said?

2. In your opinion, have the activities we carried out improved your ability to
express yourself creatively with the media?
o \Very little

o Little

o Medium

o Much

o Very much

Could you comment on what you said?
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3. In your opinion, the activities we have carried out have improved your
ability to actively participate in the public discourse through the use of the

media?
o Very little
o Little
o Medium
o Much
o Very much

Could you comment on what you said?
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Educators post-survey

Section | - Efficacy of the learning scenario
1. The learning scenario was helpful in teaching media literacy

o Strongly agree

o Agree

o Uncertain

o Disagree

o Strongly disagree

2. The learning scenario was helpful in strengthening learners' civic awareness

o Strongly agree

o Agree

o Uncertain

o Disagree

o Strongly disagree

3. Media education activities supported learners' critical understanding of media

Strongly agree
Agree

Uncertain
Disagree
Strongly disagree

O OO0 O0OOo

4. Media education activities allowed learners to express creatively with the media

Strongly agree
Agree

Uncertain
Disagree
Strongly disagree

O 0O O0OO0OOo
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5. Media education activities allowed learners to actively and creatively participate
in the public discourse through the use of the media

Strongly agree
Agree

Uncertain
Disagree
Strongly disagree

O OO O0OOo

6. Media education activities allowed learners to make their voices heard in the
media

Strongly agree
Agree

Uncertain
Disagree
Strongly disagree

O 0O O0OO0Oo
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Section Il - Self-evaluation
7. What hindered your learning about teaching media education?

Lack of technical competences

Lack of time

Workload

Lack of technical support from researchers
Lack of pedagogical support from researchers
Scarce institutional support

Scarce collaboration with colleagues

| cannot see any specific obstacle

O O0OO0OO0OO0OO0OO0OOo

Other. Please, specify

8. What competences did you develop through ICME action research?

Technical competences

Media production competences

Critical competencies related to media understanding

Competences to express creatively with the media

Competences to actively and creatively participate in the pubilic
discourse through the use of the media

o Citizenship competences

OO0 O0OO0Oo

Other. Please, specify
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9. How would you self-evaluate your level of media literacy?

Very low
Low
Medium
High

O O OO

10. How would you self-evaluate your capability to teach media literacy?

Very low
Low
Medium
High

O 00O

1. How would you self-evaluate your capability to strengthen students' civic
awareness ?

o Very low
O Low
O Medium
O High
breroon | FORLILPSI
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Section Il - General feedback

12. Could you list and explain the strengths and weaknesses of the learning
scenario in promoting learners’ media competences and civic awareness?

Please, provide an open comment

13. What were the challenges for adapting the pilot to the context?

Please, provide an open comment
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